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Part III Section B

Directions: In this section, you are going to read a passage with ten statements attached to it. Each
Statement contains information given in one of the paragraphs. Identify the paragraph from which the
information is derived. You may choose a paragraph more than once. Each paragraph is marked with a

letter. Answer the questions by marking the corresponding letter on Answer Sheet 2.
Peer Pressure Has a Positive Side

A) Parents of teenagers often view their children's friends with something like suspicion. They worry
that the adolescent peer group has the power to push its members into behavior that is foolish and
even dangerous. Such wariness is well founded: statistics show, for example, that a teenage driver
with a same-age passenger in the car is at higher risk of a fatal crash than an adolescent driving

alone or with an adult.

SLOFENREEEHEEMMARNSEERSFRFIRR. B OSOFEREHIEENIEERERR
MEBREEERKRAMTA. XMELEERSRENGINFATHIEE R EFAEREREIIE P FS
BRREHBERIINEETIRESHESAFARTHEDE.

B) In a 2005 study, psychologist Laurence Steinberg of Temple University and his co-author,
psychologist Margo Gardner, then at Temple, divided 306 people into three age groups: young
adolescents, with a mean age of 14; older adolescents, with a mean age of 19; and adults, aged 24
and older. Subjects played a computerized driving game in which the player must avoid crashing into
a wall that materializes, without warning, on the roadway. Steinberg and Gardner randomly assigned

some participants to play alone or with two same-age peers looking on.

E20055F 89—t AR, Temple Universityg9/0IE= 3R Laurence SteinbergfIftBIISEE. JRTtEE
TemplefJHIEEZRMargo Gardneri&§306 A3 A="NFRAFIIFR 145 NFRESDFIIIFI819
ZHIFREVE UK 245 LA ERIBEAN. SR ETT— IS IR, i R Itk iUk s e 589K
HIMER _FROLE (S E(EETRE, SteinbergfGardnerfEil D E—Lbs 5& BT ERE R RE
FERGE Rk,
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Older adolescents scored about 50 percent higher on an index of risky driving when their peers were
in the room—and the driving of early adolescents was fully twice as reckless when other young
teens were around. In contrast, adults behaved in similar ways regardless of whether they were on
their own or observed by others. "The presence of peers makes adolescents and youth, but not adults,

more likely to take risks," Steinberg and Gardner concluded.

LR FREDFERI BB LRSS BHA50% MEEMFE T D FAS 0N FHE
DERNBREFEETEEWE. BT AFATIERRE— ARRIMEANER T TVERILL
SteinbergflGardnerREE: " BHNFEFES VFNFRAETGREER BRFAFE. "

Yet in the years following the publication of this study, Steinberg began to believe that this
interpretation did not capture the whole picture. As he and other researchers examined the question
of why teens were more apt to take risks in the company of other teenagers, they came to suspect
that a crowd's influence need not always be negative. Now some experts are proposing that we
should take advantage of the teen brain's keen sensitivity to the presence of friends and leverage it to

improve education.

RMAEIXTHAR ARG LEE, Steinberg FHARSIXFRREH R HIERI£HR. JAIEMARAR
HINAH AT FEEME D ERA TES S BRX—aRRR A A RS R AR I A —E R 2R
HRY, MAE—LEIEN KINZA BE D FERIRS RIS R ERTSEHE.

In a 2011 study, Steinberg and his colleagues turned to functional MRI(B3£4R) to investigate how
the presence of peers affects the activity in the adolescent brain. They scanned the brains of 40 teens
and adults who were playing a virtual driving game designed to test whether players would brake at

a yellow light or speed on through the crossroad.

2011 FA—IRAR A, Steinbergiftt RIS IR M R R ER+HIFEN IR T DFX
MRYERD, i35 7402 B D FMBEF AKX A TE R — M RS I, iz S Ein T
KEASEETHFRIEESINEET RO,

The brains of teenagers, but not adults, showed greater activity in two regions associated with
rewards when they were being observed by same-age peers than when alone. In other words, rewards
are more intense for teens when they are with peers, which motivates them to pursue higher-risk
experiences that might bring a big payoff (such as the thrill of just making the light before it turns
red). But Steinberg suspected this tendency could also have its advantages. In his latest experiment,
published online in August, Steinberg and his colleagues used a computerized version of a card game
called the Iowa Gambling Task to investigate how the presence of peers affects the way young

people gather and apply information.

BOFRIARIN (MRS A) FERERE HHEREY, SR EARXAIFR A Xig 27~ U B IRAS BB A&,
BReIER, S5/ FSRMAHE—RE, R EIH IR E R KR NEK AT sEm R E R ERAIES X
QNG (FIANTELTIT BIRIEFEITAYRIE). {BSteinbergREBXFMAEIEETREEEINE., EMSBHNTEL
RERIISRHFLIE S, Steinberg fBAIREER T — & Hlowa Gambling TaskAUZRkEFARAIEE ARAR AN,
SEERAHRIFEN TR I F R A SN BE SR .

The results: Teens who played the lowa Gambling Task under the eyes of fellow adolescents engaged
in more exploratory behavior, learned faster from both positive and negative outcomes, and achieved
better performance on the task than those who played in solitude. "What our study suggests is that

teenagers learn more quickly and more effectively when their peers are present than when they're on
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their own," Steinberg says. And this finding could have important implications for how we think
about educating adolescents.

ZERBNAERRSOETEN Fitlowa Gambling TaskiIE VM FS 5 TE SRR T, MNEIRFTER
FERPEIEER FABEESTEUS T ELRIRITAIAEFRIRI. Steinbergii:"Hef IR, =
R BOFIIRE—ARZEIFER, EEN. "X—ARATENBENBRENEIHEETOFH
BEERX,

Matthew D. Lieberman, a social cognitive neuroscientist at the University of California, Los Angeles,
and author of the 2013 book Social: Why Our Brains Are Wired to Connect, suspects that the human
brain is especially skillful at learning socially significant information. He points to a classic 2004
study in which psychologists at Dartmouth College and Harvard University used functional MRI to
track brain activity in 17 young men as they listened to descriptions of people while concentrating
on either socially relevant cues (for example, trying to form an impression of a person based on the
description) or more socially neutral information (such as noting the order of details in the
description). The descriptions were the same in each condition, but people could better remember
these statements when given a social motivation.

NS RIZAN DRI SN RIS 5 Matthew D. Lieberman,2013FE/E (#3284 FA]
AIARRCRERER) IEE MEAXAREZIHSENERNEELEEIIER. EH2004549
—IRZ B, EhDartmouth CollegefIHarvard Universityf0/O RS 5 AR ILIRIERS 1742
TR E MR AYITEARR B BGESD, b 1 EFHSBEXER GBI, X ERERA R AT — N ABIED
K)HFE ISP HAEE I AP ETHIRF). SHiER FHRAEEERNEXSE TS
AT, AMIJBEE T HBIC X LERRIA,

The study also found that when subjects thought about and later recalled descriptions in terms of their
informational content, regions associated with factual memory, such as the medial temporal lobe,
became active. But thinking about or remembering descriptions in terms of their social meaning
activated the dorsomedial prefrontal cortex—part of the brain's social network—even as traditional
memory regions registered low levels of activity. More recently, as he reported in a 2012 review,
Lieberman has discovered that this region may be part of a distinct network involved in socially
motivated learning and memory. Such findings, he says, suggest that "this network can be called on to
process and store the kind of information taught in school—potentially giving students access to a
range of untapped mental powers."

IZTRIE R, S0 E NERREHIAEBEFHMRRIZ#ERR, S5 SLCIZEXAI XL, N MISIr, 32
gk, (EMTEEXIAEREEIZHERN,AE T BRMEIEH RE— AR 3 Mt —ER D
—RMEESICIC KB E R K PRYERD, &RIL AN E201 25— miR il SRIAR

# Lieberman KX XIEH AT RER S SH AT F IFNCIZA— MRIFMBZAI—EBD. B XL
ZRBA" XA AT LARE SRR i A R RIS B —— AT B R R — R IR T AR OIE
HE. "

If humans are generally geared to recall details about one another, this pattern is probably even more
powerful among teenagers who are very attentive to social details: who is in, who is out, who likes
whom, who is mad at whom. Their desire for social drama is not—or not only—a way of distracting
themselves from their schoolwork or of driving adults crazy. It is actually a neurological( ff £ BY)
sensitivity, initiated by hormonal changes. Evolutionarily speaking, people in this age group are at a

stage in which they can prepare to find a mate and start their own family while separating from
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parents and striking out on their own. To do this successfully, their brain prompts them to think and

even obsess about others.

INRAKEHE AT EHZ BRIV XMME A R X R BB D F AT sEE ISR A HERZ I,
TERHER IS IEXNEE S, X RNRIREEARE—a MU E——FMEB NIRRT
POBIEREFEABRAYT T, IXSERR ER—FREAI/REMS | RATEHESURNE. WA E RN, X
MERERIALT— IR AT LUEE SHEBEHEE CHZRE RN R EERE S BRG]
% BRINHEIX—m AR AN BEERIA T A,

Yet our schools focus primarily on students as individual entities. What would happen if educators
instead took advantage of the fact that teens are powerfully compelled to think in social terms? In
Social, Lieberman lays out a number of ways to do so. History and English could be presented
through the lens of the psychological drives of the people involved. One could therefore present
Napoleon in terms of his desire to impress or Churchill in terms of his lonely gloom. Less inherently
interpersonal subjects, such as math, could acquire a social aspect through team problem solving and
peer tutoring. Research shows that when we absorb information in order to teach it to someone else,
we learn it more accurately and deeply, perhaps in part because we are engaging our social
cognition.

AMENNFREEZR T EIRINMINFE, NRABE TFEEMA AT O FRear e/

EREX—HL SREMHANE (132) —P LiebermandH TiFSIXEMEN75%. HEFISHER]

PAUBE R AMEY ORI DRI AR EM, EIERTLAMNapoleon;82E45 ABB TRZIENSAIAER

St B Churchil FIURITERRIFEER 2D . AAREE ARRERRIZRL 020, BT LSS FRA R

MEHHSIREHITTHE. ARRKEE,SEHIIATHEINAMRKERN FIFZEEERH,. BRANIX

BITER D RE AR IEET AR IR SIAR,

And although anxious parents may not welcome the notion, educators could turn adolescent
recklessness to academic ends. "Risk taking in an educational context is a vital skill that enables
progress and creativity," wrote Sarah-Jayne Blakemore, a cognitive neuroscientist at University
College London, in a review published last year. Yet, she noted, many young people are especially
unwilling to take risks at school—afraid that one low test score or poor grade could cost them a spot
at a selective university. We should assure such students that risk, and even peer pressure, can be a

good thing—as long as it happens in the classroom and not in the car.
REEEHNRXBEREARBX MEE EHE LIEET BT OFHEFEAFABN. CHAFF
BRE AR RIS 5 Sarah-Jayne Blakemore X FE A EN— SR PEE: " TR ERETERE—
TREHHLFIBNENNEEREE. A EH TS FRAEERESIAREER—E O —XED
NGB ERR R BELLN R TEN—FTEEEAFAW R, FINZEXEFARIE BN EERMAED
AR E—RECREEHZEMAREEE,

bu3alsieaa)iin

36. It is thought probable that the human brain is particularly good at picking up socially important

information.

MBI AR KB e S KRR A A S EERNEE,
[&%] H g ey
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Matthew D. Lieberman, a social cognitive neuroscientist at the University of California, Los
Angeles, and author of the 2013 book Social: Why Our Brains Are Wired to Connect,
suspects that the human brain is especially skillful at learning socially significant information.
IPNAZEBIZNDIRAGT SIAFERIF SR, 2013 F (1R AMIRIINKNKREFTEE
&) —B{FE Matthew D. Lieberman 15, ABAF5IHERFZFIEBHIEXRIIER.

It is thought probable that the human brain is particularly good at picking up socially important

information

L

suspects that the human brain is especially skillful at learning socially significant information
EIXENRE + BMZER + BXMFEE + ANEEE SR

I | ERBRET this network can be called on to process and store the kind of
information taught in school X—WAEFEK, HARFRE [ ABREHBIBKFIHEE
BHER] X—LEfIdn@l, XA E,

this network can be called on to process and store the kind of information taught in school—

potentially giving students access to a range of untapped mental powers

37. It can be concluded from experiments that the presence of peers increases risk-taking by adolescents

and youth.

MR R A, RAfENESSENESENERITAN.

[E=]
(4]

[Efiz]

(5]

[#4<8]

C & (&#m)

LS —RHEEINE P EEFRAER

"The presence of peers makes adolescents and youth, but not adults, more likely to take

risks," Steinberg and Gardner concluded.

Steinberg 5 Gardner Ré5iE: [EFEFLIBEVENIFRA—ERLRFEA—FT
=R

the presence of peers increases risk-taking by adolescents and youth «

The presence of peers makes adolescents and youth, but not adults, more likely to take risks

FERERE + BIENARNX + EERAN

F | F ERERE greater activity in two regions associated with rewards 5 rewards are
more intense for teens when they are with peers, HIIERERGEM, FHRMFRIA
[EHEZLSVFNFREARTRER | X—S§LR5EL.

rewards are more intense for teens when they are with peers, which motivates them to pursue

higher-risk experiences
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38. Students should be told that risk-taking in the classroom can be something positive.

RiZ4EIR%E, B ERERTATRERKKERS.
(&%) L8 Gaesn)
(8] RSiFPEREhE SR

[EfiI] We should assure such students that risk, and even peer pressure, can be a good thing—as

long as it happens in the classroom and not in the car.
BRI B — EERESN
Z:KEEEEO

ALRHSE, RECREEHNEEM

[2Z5] Students should be told that risk-taking in the classroom can be something positive

We should assure such students that risk, and even peer pressure, can be a good thing—as

long as it happens in the classroom and not in the car
ENERBY + IEEFNENX + B=EBRRNX
[##B] 6 | G EREREE teenagers learn more quickly and more effectively when their peers
are present, BXFTFINERASLINEIL; BALRELRE! this finding could have
important implications for how we think about educating adolescents, {BH
"R [NHFFEEREFIRN] X—BAEN,

this finding could have important implications for how we think about educating adolescents

39. The urge of finding a mate and getting married accounts for adolescents' greater attention to social

interactions.
FREEMEBROMNBE T HFLOENHS AN EL K,
[BX] J B GEHES)
[#=R] KEESEENERS OFER TR

[Efif] Evolutionarily speaking, people in this age group are at a stage in which they can prepare
to find a mate and start their own family while separating from parents and striking out on

their own.
N CREH, X—FRBRIALELE—IER: tITLIESSHAE. BZBCHIR
RE, RNRERXE, MI74EE,

[B45] The urge of finding a mate and getting married -

they can prepare to find a mate and start their own family

find a mate [FHEI + getting married ###F start their own family
accounts for adolescents' greater attention to social interactions «

their brain prompts them to think and even obsess about others

FRXERAIE X

532 - https:/english-exam.lazynote.cn/cet6/sections/2018-06-1/part3-section-b/?f=p - TEL{E B ELF



40. According to Steinberg, the presence of peers increases the speed and effectiveness of teenagers'

learning.
MR 4 Steinberg i) U5, B L M E G SR E T D E 2 I KEE MR
[&E] G 8 (&S
[4fisn] Steinberg Frii

RMHEZIRT S DFFIRNEE SRR

[Efif] "What our study suggests is that teenagers learn more quickly and more effectively when

their peers are present than when they're on their own," Steinberg says.
Steinberg ii: [EAIRUEARERIE, BSOFERMHEZNIRE—ARFEER. &
B, |

[BZ5] the presence of peers increases the speed and effectiveness of teenagers' learning
teenagers learn more quickly and more effectively when their peers are present

FPRERLIE + BRI

[##3B] ' F F EZ824E rewards are more intense for teens when they are with peers, which
motivates them to pursue higher-risk experiences, HHENERMARSFS
ez,

rewards are more intense for teens when they are with peers, which motivates them to pursue

higher-risk experiences that might bring a big payoff

41. Teenagers' parents are often concerned about negative peer influence.

T /> 4R B A BEE H 48 O SUTH Y R AR RS .

[&=] A B (5385)

(H=R] KIERERARN

[Efif] Parents of teenagers often view their children's friends with something like suspicion. They
worry that the adolescent peer group has the power to push its members into behavior that is
foolish and even dangerous.
BLOFNRXEEBELSRUNERNIR BT IR, MNBOSOFRAEHIEHERLMN
RERFEEEERKRANTA.

[B45] Teenagers' parents are often concerned «

Parents of teenagers often view their children's friends with something like suspicion
concerned 5 view ... with suspicion G X

negative peer influence «

the adolescent peer group has the power to push its members into behavior that is foolish and

even dangerous

1A

negative #%#E foolish and dangerous
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they came to suspect that a crowd's influence need not always be negative

42. Activating the brain's social network involved in socially motivated learning and memory may allow

students to tap unused mental powers.

Bod K 2 54 &3P S AR IZ K AR SE R 48 W) RE ik 2 AR R AR BEE A 0 8 D& .

[E=x]
(=]

[Efi]

(5]

[#4<8]

| &2 G
AiE St RIFE IERIAIT SR E A ERRTT AR O ERESD

Such findings, he says, suggest that "this network can be called on to process and store the
kind of information taught in school—potentially giving students access to a range of

untapped mental powers."

Lieberman i, XERIMERAF: [IX—MEEEIHRERSESEFEARETHAVIBRER, MM
BRI FER E—RFIREFRIIOEEN. |

the brain's social network — part of the brain's social network

[RIAIRER

socially motivated learning and memory <

a distinct network involved in socially motivated learning and memory
JRIAIRER

allow students to tap unused mental powers «

potentially giving students access to a range of untapped mental powers

MARNX + AR sNaAEE

H | H ERBREE the human brain is especially skillful at learning socially significant
information iIX—2dpak, <2 untapped mental powers iX—NFEEEIK,

people could better remember these statements when given a social motivation

43. The presence of peers intensifies the feeling of rewards in teens' brains.

L O E 5 2 38 77 0 46 Ko O S

[E=]
(=]

F & Gawim)
TR S A IR 2 R
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[EfZ] The brains of teenagers, but not adults, showed greater activity in two regions associated with
rewards when they were being observed by same-age peers than when alone. In other words,
rewards are more intense for teens when they are with peers, which motivates them to pursue

higher-risk experiences that might bring a big payoff.
EREREHEMRS, BPF (MARREA) BFIARER N SREBRIIXEE R ERN
imsl. HREIER, EHERNRERIIBOFERINERR, XEEMNEIERTEHREKX
[EiRAVE XL,

[Z5] The presence of peers intensifies the feeling of rewards in teens' brains <
rewards are more intense for teens when they are with peers

FPRESEIEER + SHASHERRIRKER

[#4#eB] | C C ERER%E 50 percent higher on an index of risky driving, 2/TAXINER; F B4
f&iA rewards are more intense for teens when they are with peers iX—fXt/#E
[
Older adolescents scored about 50 percent higher on an index of risky driving when their peers

were in the room

44. When we absorb information for the purpose of imparting it to others, we do so with greater

accuracy and depth.

BBATAT [ A AL ST RS B, FATT S AT v B 7R Al R R R B R IX R
[Bx] K e
(=] AEBIAMRKERSEEER

[EfL] Research shows that when we absorb information in order to teach it to someone else,
we learn it more accurately and deeply, perhaps in part because we are engaging our

social cognition.
tHRaRA, SEAIAEBIATMRBISERS, HIIFBEER. BRN, XaiTabn 2R/hH
11EE1 T B SRR,
[B%45] absorb information for the purpose of imparting it to others «
absorb information in order to teach it to someone else
BRPRKIERIX + afaREX
we do so with greater accuracy and depth — we learn it more accurately and deeply

BEliRERIAEE

[#4#eB] 6 | G ERERE: teenagers learn more quickly and more effectively when their peers
are present, MR [RET] | KRAMRR [AHEBIAMFES ] X—5&M4.

teenagers learn more quickly and more effectively when their peers are present than when they're

on their own
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45. Some experts are suggesting that we turn peer influence to good use in education.

—HERXEWBRMNEHATFRRFEREE A BB

[E=]
(5]

[(Efi]

(5]

(#4eR]

D g (ais)
ERENGE RN B R

Now some experts are proposing that we should take advantage of the teen brain's keen

sensitivity to the presence of friends and leverage it to improve education.
ME—EETFIEN, BANZANASPFARSAREZNEESRE, FBEATIH
#HE.

Some experts are suggesting — some experts are proposing

AR X

turn peer influence to good use in education «

take advantage of the teen brain's keen sensitivity to the presence of friends and leverage it to

improve education
IAFRERNX + HSRBEFN
K | K EREREE In Social, Lieberman lays out a number of ways to do so, HHIIZENE
Al (EERES. EEREEICESINAETH) | DRIE [—EERENEFA
EfFZMEHEE ] X— EAasfaviRsk.

In Social, Lieberman lays out a number of ways to do so

PARAGRAPH MAP -« R&K T EBKE

12 PMEREZH T4

ZER—EES + ZEREREXDERN [[EREX] , BF9REPEMAIIES.

KIEEL B O FRHEHFIRN, BOBHRERFEREREEERIKRANT,
FLAGGHEEIE: BREFENE DFINIREH S FAREIEZ D
IGEN

Fadrs . FIKIEM + BRTREBGERGRL

48 Steinberg 5 Gardner & 2005 SFAY—INSLIGIRE : 18 306 ADBREIT /DA,
REFSDFESHAZH, 1LANITEESI, FHE IR ERe
(ESEZINS TR

ffidra 2005 FEINRE——=2H3t 306 ARYSIEIERE
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210 B RELRER: MRS D F RN ERESH O HEE 50%. BT F
BREERE, RANAZRAEZZE, HISERHEESOFIFRAER
BIRRIEIE.

s REERESOFNFRARRERNES

Steinberg fE/RERARPFHAMEERIERIFFEHATTE : EHAIRIRARL S ZREAY;
—ELRHMREI LA AT D ERIR EH NS RSV REUH A E.
(i BERIBNFIRRERMEHEE

M8 Steinberg FIRA 2011 SFRITHEEMHIIIRIARIRE : 13 40 BB DFSMARIK
X, LB —REM SR, WHETHRRFERREEE,

e 2011 £ fMRI BITRIESCINIRE

/75 E R MR SRR ERBEMEIT, SOFEANR NSRRI EE
NEE, ERERERLLEBERER RSN lowa Gambling Task HIH
SE36,

i EHEENE DFERIRREXIEN

%0 lowa Gambling Task 55 : ERHEN PRI MHERRITAES. MERE
REJFER, ERELF; Steinberg HILBHE MFERFEZNFEEREBG R

Zie,

ria RAERETOFFEEREGH

g| )\ UCLA B9t SN FIMELRIZ 3R Lieberman, AR ARNSEIEKEIEGHSE
YHMEE., FLA Dartmouth 5 Harvard 2004 SEA9—I0 fMRI B OUE: #IRF1TES5h
MRS, SdEXERERICEELF.

FedEa Lieberman RIS ARSIIEKZEITSHER

%4k 2004 FARAIAIL: LUMSEABEIZIIELMICIZIKER, MALEENEER
[EZRS ARt SR R EIE RMIBIERM 52 EHGRGE, Lieberman JELRHIZMES AT
KB FRFHAS, WLFER LRI ARV OERES.

iz HRMEEEGE T ERARTTARIOERES
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] EEPFNHSETRSESREENE/RES I KAIHEER: NHEAES, b
MIEEES MR, BEFEAREREIRAIMNER, EmMARIKEIIEXE
fib A.

s HCAERERE— IR EEERENSER A

K ENERIBUZEARMANMEIINR, REEHEEF ATV FERFESC R4
REER: Lieberman FUESERSE. IEREIOEAEH, EHFFEIERNE
PHEHEESEH S, ARETABEIAMEISZEEETR.
fsasra RBEIAMEITERR

L RUEHBEVESPFENERMESIRFIAR; Blakemore IEHEHBER FEK
RIGHAS SENXREREE, EFSFRAEERRMAKER, NEFFEE
fSRFENREAEELN=MIFEERTLURTS.

Fatia IREPNERSRAMHENTURGFE

SENTENCE INSIGHTS -« 4J 1 Hik

12 A) H AR EAE U

TMIEROSERIANGDFERTN—PXENE. SWNEERE. oSS Ea
BEEREME. _REEFENTTERE,

In contrast, adults behaved in similar ways regardless of whether they were on

their own or observed by others.

CB, %B24]

FHIMNFEE. MAEZBRSISFFHIIAS, XEREEAEFNHGZEREN. ERXTNEE
&, IR MENEE EEIRBESRETHMS.

Yet in the years following the publication of this study, Steinberg began to believe

that this interpretation did not capture the whole picture.

DE, %14

FONEENTHNEERI N RFAEHDZFRISMEL, "believe/think/say + that NG AIRET
wAEL, 9ERNEINIBEANBRARER, FINERS
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Matthew D. Lieberman, a social cognitive neuroscientist at the University of

California, Los Angeles, and author of the 2013 book Social: Why Our Brains Are

Wired to Connect, suspects that the human brain is especially skillful at learning

socially significant information.

HE:, ZH14]

FOFERBAKRMIE. BiEEZEthatEIENG XE A\ REHFEPIFEE RPN KR
IBDREIBNISKEF AN AMFERETRE LI EREIAESA.

He points to a classic 2004 study in which psychologists at Dartmouth College and

Harvard University used functional MRI to track brain activity in 17 young men as

they listened to descriptions of people while concentrating on either socially

relevant cues (for example, trying to form an impression of a person based on the

description) or more socially neutral information (such as noting the order of

details in the description).

HEBL, #5247

TEIENDEIRARERIE. FEMAENDIRASCIORMA. FHIEEFIENLIN, XEERF AR
IERFEPIEaN. BOEORNERTRIMC M EALWIRITNHEEAR, EREETERETI®R
FIRERNIEE

Such findings, he says, suggest that "this network can be called on to process and

store the kind of information taught in school—potentially giving students access

to a range of untapped mental powers."

[Bt, 5R4%)

RIENDIREEIENDREEEN RS ETRAEL B R BSsMassEarEiE M
BREANTER XAMEHEERTSMENNTN. EEATEEE FETLUTBEIAERMRY
K+ BERENHEENSRNE.

What would happen if educators instead took advantage of the fact that teens are

powerfully compelled to think in social terms?

KBt, %52%)

FOEETRE. BRERR. NSESLE—CHE, BRMOMIEFE. SHMENE, FEE
BIF AT ER LEERNG FEMEIISESIIGE. 2ATERETE, BEEINARRESER
A, JIGhERS, BNUNTRTRRES.
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One could therefore present Napoleon in terms of his desire to impress or

Churchill in terms of his lonely gloom.

KBt, #55%)

AOEEEE. BiE FHIRE. INEEHFMN NSRS RO BAFE. FHIFEIE Napoleon or
Churchill EARFINHFIRIIGZVRIE in terms of... ATLAJIIGZERBIFFIEATFMRIB IR B—
EHIMNE.

We should assure such students that risk, and even peer pressure, can be a good

thing—as long as it happens in the classroom and not in the car.

LB, #5444

FAFRVUEEEM(DERE + EERIEND) BEENGBEFFIEE. KRREEWRREREN
BFMENDEBEFAITBERIRE, ROTPEFEE HENEE. BENG., FIEE. KENT. b
RNEFSNEREEFNRD D EEEHS.

It is thought probable that the human brain is particularly good at picking up

socially important information.

5 36 81 {1
"Itis + IEDR/FEEE + that \G" BIUNKAEHADESFHENON, ERTREAMA. FRT

BEMEL, XM EEEMEFASRMERNATIEEERL, EREA 2B
DFRIEEAISF.

The urge of finding a mate and getting married accounts for adolescents' greater

attention to social interactions.

5 39 8 {

FIEREHE S MAREEIREIN N RAERPEFENG, "account for' FARTRERKE
ROREIEENABAEEHI, 9XNBA—ENFE, BRARESRG. RONTRE, BBMAMES
EIENTERENDRIEZRET.

When we absorb information for the purpose of imparting it to others, we do so

with greater accuracy and depth.

A48 R+

"When N\ + £6)" RIBSEMKIENDRIELEH AR EGPMAEIEFATURIERRT B2 M7 K
MEHERFERNAN. MEF "for the purpose of + ZIFiA" REMIBRHEEFRIX, BIFED
AFRMREE EEEAITERE KBRS F.
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Some experts are suggesting that we turn peer influence to good use in education.

i

im

5545 88T

"suggest + that RIEMA(REHNER)" BRI/ \RFAE A ERPHNEMNE
I, suggest/recommend/insist FEaMAFRIEINESAIZRREE K. ANOSEHE EREREEIT
HEIE b6 F SCARME.

&

g

HIGH-FREQUENCY =« K i,

>=H

=i

1 200

75 55 LI 154 ANBETE S 5B R A

THRERERNFEERTHR, N2 /B R HFERERISNE (ExE i ERHHR
NAFEIIRDTF 8) . BNAREAR HIVRE S ZEXERDMN, RETEEXE
ARX. Bir. AESEEGIE.

peer & adolescent s
n. FEEEA n. 5/0E

ARE17 X - B 62 A ARE13 R - Hf#l 35 4
teen a2 presence s:

n. 5EF n. f£5%

KR8 X - HiE 4149 KE7TR-EHE 314
risk 1 socially s

n. XU&
K6 IR -BER 167 9

description 1

n. IR
ARS6 R - B 26 4

network s

n. fJ4&
AE4 R - EFE 534
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adv. fE4t32 5 E
K6 X - BEfE 29 4

region Bl

n. X
AE4 R - EFE 78 1)

R4 R - BRR 25 6
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positive s

adj. FAtRAY
K3 IR -ER 14449

learning
n. %3
A3 R - EfR 128 G

involve i
v. 88

A3 IR -HiE 82 6

detail s:

n. AT
A3 R - Efl 46 6

mental &
adj. #5EY

A2 R - HR 120 F

expert s
n. &3

KRR -EFE 1149
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negative &
adj. BHEM
A3 R -Ef 132 4

ower a2

n. I;XH
K3 IR -E 1289

psychologist s

n. ISR
AE3 R -Ef 54 6

reward s

n. HREH
A3 R -Ef43 4

would

aux. (will B9IER) BE, &

ARE2 R - Ef# 568 4]

finding &
n. FEEER
A2 R - B 121 5

affect &

v. /0@

K2R B 116 9

publish s

v. HhR, %17 (P REF)

K2R -EHiR 94 4
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cognitive

adj. IAX0RY
AES2 )R - E5F 85 A

engage s
v. 25 MNE
K2 X - Ef 68 G

associate s

v. BXR
A2 R - Eff 54 6

desire s

n. JBEE
KRR - B 44 9

motivate s
v. BURD

Ais2 % - Eff 33 4

educator s
n HETIEE

A2 IR B 23 6

investigate s:

v. BE
AR R - EE 184

absorb &

v. IR GRIR. SRF)

KRR -EFE158

colleague &

n. [@%
KiE2 R - EfE 84

pressure i

n. ILERES
RS2 R - B/ 57 9

observe &

v. MERERE]
ARE2 IR - B 48 6

player
n. IZER
KE2 IR - Bl 41 4

conclude &
v. WrRE HERTH

K2R B 30 6

activate &

v. fEIE(F
ARE2X -EH 18 4

recall 5

v. [AllZ#E, gk
K2 )X -EfR 18 9

youth

n. S EATHA
A2 X - B/ 15 F)
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crash s

v. (W) I&iE, hiifE
AR -BEFE 114G

functional &

adj. SLAIRY
AR B 9H

less
det. &/DEY

ARE1IR -HE 273 9

focus i

n. E2r
ARB1IR - B 200 9

accord c

n. (Ez. BWRERY) thi

A1 R - Ei 167 4

online &
adj. EZAY

ARB1IR-BER 1399

base 1
n. Eif

KRE1R - HE 126 5
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neuroscientist

n. RIS
K2R -E 109

researcher &

n. ARAR
A1 R - Ef7 363 6

author 1
n {E&

1R - Bl 264 5

better

adj. BYFHY (good HILLERER)

A1 IR - BiE 205 6

actually

adv. SCfR b, |LE (ATHIEEHNEER)

AR1IR-BE# 18249

individual s
adj. BB

KRR B 14249

view 2

n.Ms=, BE
A1 R -EH 134 G

process i

C1
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design Bl
n. it
AE1R- B 1199

aACCeSS B1

n. AN
KEE1IR-BEZ 1019

account a2

n. iKH

KRR -HE93 6

later

adv. LAjg, later
A1 x - -ERR 87 6

recently 1

adv. &1
A1 X - -Ef 76 6

significant &
adj. EER

ARE1IR - BEf 65 G

guickly A2

adv. JuERE
ANeg1 X -EHJ 63 4

iﬂ)
i

academic s
adj. ARKY
sl IR-EfE 104 5

performance s

n. X8
KiE1IR - Bt 98 4

participant s

n.25%
AR BRI G

traditional &
adj. 589

KRR B84 9

enable &
v. {FRES

KR1IX - Bl 68 6

apply

v. FRiE

KRR B 63 6

generally &

adv. BE, —fRis
KiE1R - B 60 9

particularly s interaction »:
adv. TH, 5l GEEARESEY) n. t8E1EH
ARE1IR-HAS7 4 ARS1IR - E/E 53
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aspect s

n. AHE
A1 R - EfE 50 69

range si

n. SBE
KEE1IR - B 50 9

pattern s:
n. &z

KiE1IR - Bt 46 9

educational &
adj. B

AE1 R - B 44 63

effectively &
adv. B3t

KRR B 43 6

pursue s>
v. B3k

KRR B 43 6

psychological s

adj. ILIEAY
ARE1IR-H3949

context s

powerful B1

adj. 3EKRY
AR1IR - BE# 50 6

track

n. /i
KiE1IR - Bt 48 9

creativity s:

n. &
KiE1IR - B 45 9

concerned s:

adj. 09
ARE1IR-E# 43 9

fully s

adv. &
A1 R -EHf 43 69

outcome s

relevant s
adj. t8}A9

AR -EHiR38 4

acquire 2

n. (BEREN) 55, K5 v. 3X18
AE1R -HR 3245 K1 )R-BEfE 3149
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content s:

n. B&
KEE1IR-BER 3149

solitude o

n. 3Lk
AE1R-EfE3149

spot

n. e
A1 R -Ef 3049

vital s

adj. t(RELEERY, LAY

ARE1TIR B 296

therefore s:

adv. EIt, FrlA
A1 R -Hifi 28 6

urge s
v. BUE

KRR -BE 276

statistic &
n. FIHEE

AR R - FH 25

contrast s
n. XJtL

KRR -Ef 248

gather &
v.RBE, &85
AE1R-BEfE3149

AR1VR- B3 G

statement s:

n. =HF
A1 R -ERE 30 4

propose s
v. 321X

AR1R- B 28 9

regardless s:
adv. &
Al IR -BEf 27 69

behave s

v. 3R, FEE
AR -BEH 254

strike i
v. §JiE

FRE1R- B 256G

successfully &

adv. pRIOiE
1R B 24 5
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tendency &

n. i@
KEE1IR-BE 249

motivation s

n. 504
A1 R-Ef23 9

assign s

v. o ((E55. IfF)

KRR B 226

tap &
v. i, Bl

KRR B 226

primarily s:
adv. EEHH

KRR B 2169

latest &:

adj. &HHY
AR - B 209

deeply =

adv. R
AR EE 196

virtual &

adj. EEHARY (LHEHAERAY)

FE1R-EFE198
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crowd 1

n. ABf
KE1IR-Ef 239

potentially s:
adv. BJgEE
AE1R-BEf23 9

fellow s

n. 4K
AE1R-BEf22 9

version si

n. R4S

AR1R-Bii22 9

impression s

n. EN&
ARE1IR - B 20 9

capture s
v. iR

KRR -BE196

prompt s
v. (Bl

FRE1R-BEE196

intense &2

adj. 3ERURY
AR1R-EH 184
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found 1

v. find RIS AT AT £ 5515
AR1VR-BRE17 6

distinct &2

adj. iEMEY
AR1R-BEH 1549

cognition
n. IAXM

KRR -BiE 146

interpretation s

n. fFTE

A1 R-Ef 146

publication »:
n. tHhR4D

KRR B 1469

warning

n. 28

KRR B 1469

educate s
v. 8B

ARR B 136

cue B2

n. 187
AR B 1249
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compel &

v. SRIEE(E
AR -BEH15 49

interpersonal s

adj. ABRfY
AR R - ERE 156

concentrate

v. ERERS
AR -BEH 144

keen &

adj. #ARAY
AR Bl 1469

risky s
adj. BXEEHY
KRR B 1469

classic &

adj. AR
KE1IR B 13 4

Bl

implication «
n. AJBERYR/ IR AER

FRE1R-BEE136G

notion &2

n. W&
KE1R-BEfR 1249
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accuracy B2

n. R (1)

AEUR-BEN G

1Impress Bsi

v. fEENSRIAR|
AR1R-BERE11 4G

motivated s
adj. BRI

AETR-BEN G

anxious si

adj. E£FEHY
AETR-EF 104

neutral s

adj. FA3zAY
AR -BHiE 106

register &
v. Zi, i
K1 )X B9 4

entity o

n. SEfR
Kis1)X - B 8 4

fatal &
adj. mBy, EoEHy

ARE1R-EHfi s g

accurately s:
adv. /ERfitE

KRR -BEN G

initiate o

v. FF&
KE1R-BER 1149

selective
adj. BIEFEHRN

KRR -BEN G

inherently o
adv. 7ElH

KRR -BE106

randomly s

adv. BEHLIE
AEl1R-EFE 1049

scan a1
v. (FHEER. Bl

sl IX - -HfE 94

factual s
adj. EEF LY

w1 X -EHfE 8 4

leverage c
n. §73

KE1 X -BELs g
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